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	REMINDER: THE FIRST SEMESTER INITIAL VISIT IS AN INTRODUCTION TO THE MT, WITH INFORMATION SHARED ABOUT THE CSUF GRADUAL INDUCTION MODEL, CO-PLANNING/CO-TEACHING, AND OTHER CSUF PROGRAM INFORMATION. RECORD DETAILS OF THE INITIAL VISIT IN THE ONLINE EVALUATION SYSTEM.

THIS IS FOLLOWED BY TWO COACHING CYCLES. INDICATE BELOW WHICH COACHING CYCLE THIS FORM REPRESENTS:
 ☐1  (FIRST COACHING CYCLE OBSERVATION MUST BE IN-PERSON)
 ☐ 2  (SECOND COACHING CYCLE OBSERVATION MAY BE VIDEO OR IN-PERSON)

	PROGRAM OUTCOMES
Instructions: At least two lesson observations must exhibit evidence of program outcomes.
Highlight those addressed in the observation.

	REACH the intersecting social identities of all learners through the critical examination of implicit and explicit biases and privileges in order to provide fair, respectful, non-discriminatory, equitable, inclusive, and humanizing learning environments.
	TEACH through an anti-racist lens using culturally and linguistically relevant strategies, including educational technologies and community engagement, to provide equitable opportunities and supports necessary for all learners to attain high-quality outcomes. 
	IMPACT schools and communities through a commitment to dismantling systems of oppression by supporting students, teachers, and leaders as citizens in a highly diverse, global, interconnected, and digital world. 


	Instructions: This Coaching Cycle and form should be completed each semester. All sections are expected to be fully completed. Space will expand as needed. Please upload a copy of this form to the SSCP Online Evaluation System and provide a copy to the CSUF Teacher Candidate within 3 (three) business days of the post-observation discussion. This form will be available for Subject Area Coordinator review. 
Please save document as:  CANDIDATE LAST NAME.CLINICAL COACH LAST NAME.CCF#.DATE (MO.DA.YR) (I.E., JONES.WILLIAMS.CCF1.9.20.24)

	Goal Setting: Targeting TEACHING PERFORMANCE EXPECTATIONS
Note: The proficiency indicators below are based on the TPE elements and are abridged elements of each TPE. The complete TPE descriptions 1 to 7 are found here: https://www.ctc.ca.gov/docs/default-source/educator-prep/standards/prelim-ms_ss-handbook-2024-with-literacy.pdf 
Instructions: Select two or three TPEs + TPE 7 for each observation cycle. Identify target TPE evidence to be collected during the observation and list it below. Each TPE must be selected during the two-semester clinical practice experience at least once. Some TPEs will be selected more than once.

	☐TPE 1:  Engaging and Supporting All Students in Learning
1.1. Apply knowledge of students’ funds of knowledge, cultural, language, and socioeconomic backgrounds to engage them in learning.
1.2. Maintain ongoing communication with students and families, including the use of technology to communicate expectations and student progress. 
1.3. Connect subject matter to real-life contexts and provide active learning experiences.
1.4. Use a variety of developmentally appropriate instructional strategies and resources, including UDL and MTSS.
1.5. Promote students’ critical and creative thinking.
1.6. Provide a supportive learning environment for students’ first and/or second language acquisition using instruction focused on ELD.
1.7. Provide opportunities for students to access content by incorporating visual and performing arts, as appropriate.
1.8. Monitor student learning and adjust instruction while teaching.
	☐TPE 2:  Creating and Maintaining Effective Environments for Student Learning
2.1. Support students’ social-emotional growth, development, and individual responsibility using positive interventions and supports, restorative justice, and conflict resolution practices.
2.2. Create learning environments that reflect diversity and multiple perspectives and are culturally responsive.
2.3. Establish, maintain, and monitor inclusive learning environments that are physically, mentally, intellectually, and emotionally healthy and safe.
2.4 Know how to access resources to support students who have experienced trauma, homelessness, foster care, incarceration and/or are medically fragile.
2.5. Maintain high expectations for learning with appropriate support for full range of students.
2.6. Communicate and act on expectations for positive classroom behavior, including for student to student and student to teacher interactions.
	☐TPE 3:  Understanding and Organizing Subject Matter for Student Learning
3.1. Demonstrate knowledge of subject matter, including CA State Standards and Frameworks.
3.2. Use knowledge about students and learning goals to organize curriculum to facilitate student understanding; make accommodations and modifications to promote student access to curriculum.
3.3. Plan, design, implement, and monitor instruction consistent with subject matter pedagogy (see subject-specific pedagogical skills on TPE description pp. 35-50); design and implement disciplinary and cross-disciplinary learning sequences. 
3.4. In consultation with other school educators, plan for effective subject matter instruction and use multiple means of engaging students to demonstrate their knowledge.
3.5. Adapt subject matter curriculum, organization, and planning to support the acquisition and use of academic language within learning activities.
3.6. Use and adapt resources, instructional materials, and technology to provide equitable access to the curriculum.
3.7. Use technology to engage students and support their learning; promote digital citizenship.

	☐TPE 4:  Planning Instruction and Designing Learning Experiences for All Students
4.1. Locate and apply information about students’ academic status, content learning needs, assessment data, language proficiency, and cultural background for instructional planning.
4.2. Understand and apply knowledge of a range of typical and atypical child development, from birth to adolescent to inform lesson planning.
4.3. Design and implement instruction and assessment that reflects the interconnectedness of content areas and student skills development in literacy, mathematics, science, and other disciplines when applicable.
4.4. Provide access to the curriculum by removing barriers and using strategies that include: instructional and assistive technology, UDL and MTSS, culturally appropriate learning activities, appropriate modifications, peer support, and community resources. 
4.5. Promote student success by providing opportunities for students to advocate for their learning needs.
4.6. Access resources for planning and instruction that include expertise of the community and school colleagues.
4.7. Plan instruction that promotes a range of communication strategies between teacher and students.
4.8. Use digital tools and learning technologies to create new content and enrich lessons.
	☐TPE 5:  Assessing Student Learning 
5.1. Apply knowledge of the purposes and use of different types of assessments: design and administer assessments including use of rubrics.
5.2. Collect and analyze assessment data from multiple measures and sources; use to plan and modify instruction. 
5.3. Involve all students in self-assessment and reflection on learning goals and progress; provide opportunities for students to revise work based on feedback.
5.4. Use technology to support assessment administration, data analysis, and communication of student learning outcomes.
5.5. Use assessment information to assist students and families in understanding student progress.
5.6. Work with specialists to interpret assessment results from formative and summative assessments to distinguish between students whose first language is English, English learners, Standard English learners, and students with language disabilities.
5.7. Interpret English learners’ assessment data to identify levels of proficiency in English and in primary language.
5.8. Use assessment data (IEP, IFSP, ITP, 504 plans) to establish learning goals and to plan accommodations and modifications.
 
	☐TPE 6:  Developing as a Professional Educator
6.1. Reflect on teaching practices and level of subject matter and pedagogical knowledge to plan and implement instruction.
6.2. Recognize own values and biases and the ways these may positively and negatively affect teaching and learning; work to mitigate negative impacts.
6.3. Establish professional learning goals and make progress by engaging in communications with colleagues.
6.4. Demonstrate how to involve other adults to communicate effectively with peers, families and other community members to better learn how to support student engagement.
6.5. Demonstrate professional responsibility for all aspects of student learning and classroom management, including for learning outcomes and the privacy, health, and safety of students and families.
6.6. Understand professional roles and responsibilities as a mandated reporter and comply with all laws concerning professional responsibilities (including use of social media).


	☐TPE 7: Effective Literacy Instruction for All Students 
7.1. Plan and implement evidence-based literacy instruction grounded in an understanding of literacy-related standards and themes of the California English Language Arts/English Language Development Framework.
7.2. Plan and implement evidence-based literacy instruction grounded in an understanding of Universal Design for Learning, CA Multi-Tiered System of Support and the CA Dyslexia Guidelines.
7.3. Incorporate resource-based pedagogies and culturally and linguistically affirming and sustaining practices in literacy instruction (and in integrated content and literacy instruction), recognizing and incorporating the diversity of students’ cultures, languages, dialects, and home communities.
7.4. Provide literacy instruction for all students that is active, motivating, and engaging; responsive to students’ age, language and literacy development, and literacy goals; reflective of family engagement, social and emotional learning, and trauma-informed practices; and based on students’ assessed learning strengths and needs, analysis of instructional materials and tasks, and identified academic standards. 
7.5. Develop students’ foundational skills, including decoding and encoding, text reading fluency and rate. (ONLY ENGLISH CANDIDATES).
7.6. Engage students in meaning making by building on prior knowledge and using complex literary and informational texts (print, digital, and oral), questioning, and discussion to develop students’ literal and inferential comprehension, including the higher-order skills of reasoning, perspective taking, and critical reading, writing, listening, and speaking within the discipline. 
7.7. Promote students’ language development by attending to vocabulary knowledge and use, grammatical structures (e.g., syntax), and discourse-level understandings as students read, listen, speak, and write. Conduct instruction that leverages students’ linguistic repertoires, including home languages and dialects, and that accepts and encourages translanguaging. 
7.8. Develop students’ effective expression as they write, discuss, present, and use language conventions. Engage students in a range of formal and informal collaborative discussions, including extended conversations, and writing for varied purposes, audiences, and contexts. 
7.9. Promote students’ content knowledge by engaging them in literacy instruction that integrates reading, writing, listening, and speaking in discipline-specific ways, including through printed and digital texts and multimedia, discussions, experimentation, hands-on exploration, and independent reading. 
7.10. Monitor students’ progress in literacy development using formative assessment practices, ongoing progress monitoring, and diagnostic techniques that inform instructional decision making. 
7.11. Provide instruction for designated English learner students based on an understanding of comprehensive ELD, including integrated and designated ELD that is part of Tier 1 instruction. Provide ELD instruction that builds on students’ cultural and linguistic resources. 

	Clinical Coaches and Teacher Candidates identify target TPE evidence to be collected:







	COACHING CYCLE OBSERVATION DATA
Instructions: Consider the target TPE(s) selected above and target data. Record observation data below. 


	Clinical Coach Observation data:











	POST-OBSERVATION DISCUSSION

	Questions for the Teacher Candidate to consider: 





	Teacher Candidate interpretations and reflections on evidence:




	Next steps identified by the Teacher Candidate: 



	Other comments (if applicable):


	USE OF CO-TEACHING (CHECK ANY THAT YOU OBSERVE; SEE HERE FOR DESCRIPTIPONS)

	☐  ONE TEACH, ONE OBSERVE   
	☐  ONE TEACH, ONE ASSIST  
	☐  STATION TEACHING   
	☐  PARALLEL TEACHING 

	☐  SUPPLEMENTAL TEACHING
	☐  DIFFERENTIATED TEACHING
	☐  TEAM TEACHING
	☐  NOT APPLICABLE

	

	POST-OBSERVATION DISCUSSION FORMAT

	Clinical Coach conference with ☐Teacher Candidate   ☐ Teacher Candidate and Mentor Teacher
Date of post-observation conference: 
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